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“l HAVE THE RIGHT TO A FUTURE!"

PROGRAMME
ITEM

TIME FRAME

DETAILS MATERIAL

LEARNING OBJECTIVES

PART 1: WHAT WE KNOW (CLIMATE LITERACY)

Introduction | 20 minutes Round of introductions: programme and objectives for the day | Moderation card: The students learn what the workshop is
Group division and allocation of key terms: Groups of 3-5 M1_Greenhouse Effect about and get to know the core concept
people are recommended [Provided in the workshop of the greenhouse effect in order to crea-
Explanation of the “greenhouse effect” by the teacher package] te a common knowledge base.

Introduction | 5 minutes The video is watched together. Through the video, the Video material: The students are introduced to Al and

to Al students learn about how Al processes data. V5_SkAl-Part-1 the way it works.

[Provided in the workshop pa-
ckage]

"Key terms: 1. tipping points, 2. extreme weather events, 3. renewable energies, 4. climate justice, 5. recycling/reusing/repairing/reducing
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PROGRAMME | TIME FRAME | DETAILS MATERIAL LEARNING OBJECTIVES
ITEM
Expert 30 minutes Allocation of the five key terms' with associated secondary Video material: The students learn key terms relating
discussion terms to the groups. V1_Lexicon Videos to the climate crisis and can find and
The students look at the chapters assigned to them, discuss | [Provided in the workshop pa- express their opinions on existing videos.
their realisations and prepare a short presentation. ckage]
To help them, they are given cards with all the relevant terms | Moderation card:
as well as some blank cards so that they can write down M2_Climate Terms
other important terms. They work with the cards, make sure | [Provided in the workshop pa-
they understand all the terms and put them into a meaningful | ckage]
context. Print template:
D1_Climate Terms
[Provided in the workshop pa-
ckage]
Laptops and headphones
[To be provided by the teacher]
Conceptual 30 minutes The groups come together again as a class and are allowed to | Moderation card: The students put their climate know-
network bring the terms together in a large network on a whiteboard. | M3_Sample conceptual network | ledge into practice. They try to visualise
[Provided in the workshop complex climate terms for their class-
Each group is called in turn and is allowed to briefly present | package] mates and can classify links between the
its main card and then, together with the secondary cards, Whiteboard, magnets/tape terms.
insert it into the conceptual network. Any number of connec- | [To be provided by teacher]
tions can be made.
Whisper 10 minutes In the groups, the students quietly exchange ideas and reflect | Moderation card: The students check their knowledge of
groups on what they have learnt using the prepared questions. They | M4_Questions for the whisper the climate crisis using the questions.

then present the results to the class.

= What is the natural greenhouse effect?
« What has unbalanced the greenhouse effect?
« How is the greenhouse effect related to the dinosaurs?

groups
[Provided in the workshop
package]
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PROGRAMME | TIME FRAME | DETAILS MATERIAL LEARNING OBJECTIVES

ITEM

PART 2: FROM DIFFERENT PERSPECTIVES (COMMUNICATION SKILLS)

Role play 50 minutes Each group secretly takes on the role of a specific stakeholder | Worksheet: The students learn who is responsible
(unknown to the other groups) in the context of the climate A1_profile of [role] for the climate crisis and who is affected.
crisis (the following roles are available: Car manufacturer, [Provided in the workshop They identify perspectives for the further
forester, farmer, animal rights activist, hotel manager, envi- package] development of the climate discourse
ronmental activist, representative of a welfare organisation, and develop a solution- or goal-orienta-
lobbyist). Moderation card: ted way of thinking.

The groups carry out their own research or receive prepared | M5_Role play and quiz The students use Al tools for research
materials to familiarise themselves with their respective per- | [Provided in the workshop and learn how Al can help them to slip
spectives. They then record the specific problems, wishes and | package] into different roles and adopt different
expectations of their stakeholder on an A4 sheet of paper. perspectives.

Optionally, Al can be used to support the search. A4 sheets and pens for notes

In addition, the groups identify three positive influences that | [To be provided by the teacher]

their stakeholder could have on dealing with the climate

crisis.

At the end, each group presents its perspective in a short talk

- without mentioning the name of the stakeholder.

The teacher then moderates a discussion round with pointed

questions in which the groups present their points of view.

The rest of the class tries to guess which interest group/sta-

keholder is speaking in each case - based on the arguments

and concerns described.

The inner 5 minutes The video is watched together. Through the video, the stu- Videomaterial: The students view the continuation of

workings of dents learn about how Al computes data and about the V6_SkAl-Part-2 the Al Video and understand how Al

Al implications thereof. [Provided in the workshop pa- deals with their data.

ckage]
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whiteboard.
Group phase (25 minutes):
Each group receives two videos on the same topic?
The group watches both videos one after the other.
They then discuss them in the group:
= What is well done in each case?
» What could be better?
« Which video do you think is more successful overall - and why?
The groups record their assessment on a worksheet. They
should formulate their own assessment criteria or refer back
to those in step 1.

Presentation & collection (15 minutes):

Each group briefly presents its decision and 2-3 of its most
important evaluation criteria.

Collective discussion:

Which criteria were mentioned most frequently?

Are there any surprises?

These criteria are collected visibly - e.g. on a flipchart, a
digital pinboard or on a blackboard.

Video material:
V3_Lexicon videos for
evaluation

[Provided in the workshop
package]

Laptop/tablet per group with
internet access or prepared
video links

[To be provided by the teacher]

Headphones (optional, if wor-
king in the same room)
[To be provided by the teacher]

Flipchart / whiteboard / digital
pinboard for joint collection
[To be provided by the teacher]

PROGRAMME | TIME FRAME | DETAILS MATERIAL LEARNING OBJECTIVES

ITEM

Video check: | 45 minutes The participants work in groups and analyse two versions of a | Worksheet: The students reflect on how information
What makes climate video. Each group is given a different pair of topics. A2_Guiding questions for good | can be presented in the media.

good climate Introduction - Joint brainstorming in plenary (5 minutes): | climate communication

communi- « What makes a good explanatory video? [Provided in the workshop They develop an understanding of effec-
cation? = Results (initial criteria) are collected on a flipchart or digital | package] tive climate communication.

They sharpen their media skills and their

ability to analyse critically.

They learn to develop their own assess-
ment criteria and discuss them together.

2 Available videos: Greenhouse effect; Tipping points; Greenhouse gases; Renewable energies; Solar panels; COP; Recycling/reusing/repairing/reducing; Fast Fashion
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PROGRAMME
ITEM

TIME FRAME

DETAILS

MATERIAL

LEARNING OBJECTIVES

PART 3: THIS IS HOW | SEE IT (CREATIVITY)

The dangers | 5 minutes The video is watched together. Through the video, the stu- Videomaterial: The students view the continuation of
of Al dents learn to think critically about Al and its effects V7_SkAl-Part-3 the Al Video and understand some of
[Provided in the the dangers of using Al.
workshop package]
Personal 30 minutes The students consider their own position on the climate crisis. | Worksheet: The students reflect on how they feel ab-
motivation They answer questions that draw on their motivation and A3_Personal motivation and out the challenges posed by the climate

knowledge, e.g:

= What makes you angry?

» What gives you hope?

« Where and when do you feel connected to nature?

They share their results in groups and visualise them.
Discussion: What is our main topic? What do we want to
achieve?

group discussion
[Provided in the workshop
package]

Posters and pens
[Provided by teacher]

crisis. They find their personal concerns
and their personal starting point.

The students can share these experien-
ces and thoughts and categorise them
together with the experiences of the
other group members.

PART 4: “I| HAVE THE RIGHT TO A FUTURE!" (VIDEO PRODUCTION)

Under-
standing
climate com-
munication

10 minutes

The video is watched together. Through the video, the
students learn about the difficulties that exist when trying
to talk about the climate crisis.

Videomaterial:
V2_Stickmann Video
[Provided in the workshop
package]

The students are introduced to the new
topic of climate communication.
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PROGRAMME
ITEM

TIME FRAME

DETAILS

MATERIAL

LEARNING OBJECTIVES

PART 4: “I| HAVE THE RIGHT TO A FUTURE!" (VIDEO PRODUCTION)

Entry into the | 30 minutes The students will be given an introduction to the production | Video material: The students have already learnt in the
production phase. There will be a brief explanation of HeyGen and two V4_Example videos HeyGen introduction what the production pha-
phase sample videos will be shown to illustrate what a possible [Provided in the workshop se will be about, but examples will be
result of their work could look like. This will give the students | package] shown for clarification and inspiration.
a starting point for their own production. They understand the functions and
Worksheet: possible applications of Al and can use
The students use the worksheet to find out which production | A4_Possible production formats | the tool independently for their creative
format best suits their main topic. Al is used to see which and Al role play production phase.
form supports the message the most. [Provided in the workshop
package]
Tool card:
W1_Tips and tricks for
storytelling
[Provided in the workshop
package]
Production 120 minutes | The students produce their video. An additional tool card is Recording devices, tablets, The students start their own production
provided that explains tips and tricks for recording mobile phones and learn what they need to pay explicit
[To be provided by teacher] attention to when filming.
Tool card:
W2_Tips and tricks for recording
[Provided in the workshop
package]
Presentation | 30 minutes Presentation of the videos and consideration of which Projector/whiteboard The students reflect on the linguistic and

of the videos

languages the videos with HeyGen should be translated into.
Submission of the videos for translation to Prix Jeunesse.

[To be provided by teacher]

cultural reach of climate communication
and consciously decide into which lan-
guages the videos should be translated
in order to reach as many young people
as possible worldwide.
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PROGRAMME
ITEM

TIME FRAME

DETAILS

MATERIAL

LEARNING OBJECTIVES

PART 5: “I HAVE THE RIG

HT TO A FUTURE!" (VIDEO TRANSLATIONS, UPLOAD)

Premiere 30 minutes Once the translated videos have been returned, a joint “premie- | Translated video material The students experience how their own

party re party"” takes place in the plenary session. All self-produced | [Provided by Prix Jeunesse] climate communication can be made
videos are shown in their new language versions. The students accessible to people worldwide through
not only see their own video, but also the results of the other translation. They reflect on how langua-
groups. Care is taken to select videos from different language ge, voice and cultural contexts influence
areas (e.g. English, Arabic, Spanish, Kiswahili, etc.). the impact of a video and develop an

awareness of the importance of multi-

There can be a short moderated feedback session after lingual media offerings in global climate
each premiere: education.
» How does the video look in the new language?
» How does the language change the impression?
« Is the message also conveyed well in the translation?

Uploading the | 30 minutes If desired, the translated videos can then be uploaded to Translated video material The students learn about the process

videos

private social media channels or sent to the Prix Jeunesse so

that they can be placed on a designated platform (YouTube,

Instagram, TikTok, website).The students discuss together:

= Which videos should be published?

« Which metadata or descriptions should be added?

= Who is responsible for uploading or sending the videos to
Prix Jeunesse (teacher or selected students)?

Optional: Brief discussion on data protection and copyright
(consent, visibility, etc.).

[Provided by Prix Jeunesse]

of publishing a video as part of a media
project and reflect on the responsibility
associated with the public dissemination
of content. They experience their role as
active players in climate communication
and strengthen their awareness of visibi-
lity, impact and digital publicity.
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